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Abstract: This article is dedicated principles of constructivism and several implications of 
constructivism for teaching and learning were received. The study, therefore, concluded that teacher 
needs to reflect on their practice in order to apply these ideas to their work and that constructivist 
teachers need to reflect on their practice in order to apply these ideas to their work and that 
constructivist teachers encourage students to constantly assess how the activity is helping them gain 
understanding.  
         Key words: constructivism, apprenticeship, embrace, heterogeneous students,  metacognition, 
authentic tasks, constructivist assessment, interactionism approach. 
Constructivist approach teaching methods are based on constructivist learning theory. Along with John 
Dewey, Jean Piaget researched childhood development and education. Both Dewey and Piaget were 
very influential in the development of informal education. Dewey's idea of influential education 
suggests that education must engage with and enlarge experience and the exploration of thinking and 
reflection associated with the role of educators. Piaget's role in the constructivist teaching suggests 
that we learn by expanding our knowledge by experiences which are generated through play from 
infancy to adulthood which are necessary for learning. Their theories are now encompassed in the 
broader movement of progressive education. 
The task of science is to form our future, trends for tomorrow, the laws of nature, to show the way it 
will be. Science must be the means and the force driving forward the development of society.  The 
Academy of Sciences successfully functions in Uzbekistan. Prospective studies are conducted in many 
areas of natural and exact sciences, such as nuclear physics, thermal physics, astrophysics, 
heliomaterials science, biology and microbiology, chemistry and chemistry of natural compounds, 
seismology, and others. Beyond all doubt, today’s funds invested in education and science represent 
the capital, which creates a solid foundation for forming the country's highly intellectual society that 
holds the future. Much should be done for good support and encouragement of devoted people who 
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dedicated their work and talent to further development of science, literature, art and culture, sphere of 
education and mentoring, and spirituality. 
English is said to be the world’s most important language having communicative and educative value 
as it provides access to knowledge, power and material possessions. Various commissions from time 
to time have highlighted the importance of English language. Keeping in view the importance of 
interpersonal, Inter-institutional communication through English language, the need of the hour is that 
English language is to be taught at different levels of educational system through new approaches of 
teaching so as to make our students active learners. 
Conventional Teaching Approach has remained dominant at the secondary as well as senior secondary 
level in our education system in which learning has focused on teacher centeredness and students are 
passive receivers. In Indian classrooms, in general, this Approach is adopted where most of the times, 
„chalk and talk‟ method is used for spoon feeding the content unlike the new approaches that require 
active participation on the part of students. Approaches like cooperative learning, blended learning, 
flipped classroom and smart classroom enable the students to participate actively in various activities. 
Among those; constructivism is such approach which engages the learners in such a way that they 
construct their new knowledge by correlating it with their previous experiences. 
For foreign language education, so many different teaching methods such as the grammar-translation 
method and the direct method have been used historically, which have limitations to provide the 
learners with effective language learning.  In Uzbekistan, where the education is mostly done by 
traditional ways, foreign language education has problems such as memorizing words, but not being 
able to make up sentences; learning advanced-level grammar but not being able to speak and 
understand; being part of the language learning but not as an active and participatory actor that in turn 
makes the students dislike the foreign language classes. 

The degree of article of the investigation is searched by following scientists in their works as Teaching 
approaches by Dewey (1916), Piaget (1973), and Vygotsky (1978)had different perspectives and ideas 
on constructivism although they were arguing mainly around the same epistemology and 
ontology.Some other philosopher such as Maria Montessori (1870-1952), WladyslawStrzeminski 
(1893-1952), Heinz von Foerster (1911–2002), George Kelly (1905–1967), Jerome Bruner (1915–), 
Herbert Simon (1916–2001), Paul Watzlawick (1921–2007), Ernst von Glasersfeld(1917–2010), 
Edgar Morin (1921–) and Humberto Maturana (1928–) also contribute in the history of constructivism. 
Main reason of this acticle is to develop an insight into the paradigm shift from traditional to 
new strategy i.e. constructivism and also highlight the utility of its five elements (5E) – Engage, 
Explore, Explain, Elaborate and Evaluate, in the line with this general aim we put forward the 
following particular tasks: 

- to achieve in detail, the strategy of constructivism, its historical itinerary and 
theoretical underpinnings; 
- to define in nurturing basic communication skills of the English language; 
- to provide teachers of speakers of other languages (TESOL) in adult education 
programs with a background in constructivism and adult learning theory; 
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- to facilitate a constructivist-learning environment (CLE) in the English-as-a-
second-language (ESL) classroom; 
- to provide a constructivist perspective on teacher professional-development 
programs. 
- Today, in modern communities, constructivism is a generally accepted approach in 
foreign language teaching where the classroom goals are focused on all of the components 
(grammatical, discourse, functional, sociolinguistic, and strategic) of communicative 
competence.  Language techniques are designed to engage learners in the authentic, 
pragmatic, and functional use of language for meaningful purposes.  In addition, fluency 
may take on more importance than accuracy to keep the learners meaningfully engaged in 
language use.  In a constructivist class, students ultimately need opportunities to use the 
language productively outside the classroom.  Since such contexts will be unrehearsed, it 
is important to equip the students with skills necessary to communicate in those contexts.  
Furthermore, students are encouraged to take control of their own learning and feel 
responsible for their learning; they are given opportunities to focus on appropriate strategies 
for autonomous learning (Brooks & Brooks, 1999; Dewey, 1916; Piaget, 1973).  Finally, 
the teachers are not perceived and expected to be “the master teacher of a method” (Moeller, 
1996, p. 60).  Their role is to guide, monitor, coach, and facilitate the students through their 
journey of meaning making and interaction with others (Can, 2009; Dewey, 1916; Piaget, 
1973; Vygotsky, 1978).  Teachers help their students in constructing and understanding 
their own learning.  

 
The characteristics mentioned above express that a constructivist language teaching approach is 
different from earlier (traditional) approaches and methods.  Unlike the traditional approaches, less 
attention is paid to grammatical rules in the constructivist approach.  Learners’ needs are the basis for 
the curriculum making process in constructivism.  According to the approach, learner-centered 
instruction should include techniques that focus on learners’ needs, styles, and goals while giving some 
control to the learner (Can, 2007; Cetinkaya, 2005; Demirel, 2003; Nunan, 1988).  
Therefore, leaving the traditional approaches, which were mainly on grammar teaching, text 
translation, correctness rather than meaning making, hopefully things are moving towards more 
modern ones that can help the EFL learners. 
Constructivism is a theory of learning and knowing which comes from a variety of fields such as 
philosophy, psychology, and science.  Simply, the originating idea of constructivism is that we build 
or construct our meanings, and as a postmodern epistemology, it presents a view of learning which is 
different than a traditional one.  Being an epistemologically alternative approach to the objectivist 
tradition, it claims that the world out there is not independent from the knower, and the meaning is 
imposed on the world.  In other words, constructivism is in the mind of knowers where they construct 
a reality, or interpret it, relying on their experiences, and how they deal with how they are constructed. 
Experience is also important in constructivism.  In that regard, knowledge is the life itself and it is the 
learners’ experiences, not something abstracts out there independent from the learner.  Therefore, 
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teaching and learning processes should be related to the real practical world.  Further, even the 
classrooms are designed and formed in a way where not only the teacher talks, but the students ask 
critical questions, share ideas and experiences, and exchange knowledge interactively.  
Constructivism is a view of learning based on the belief that knowledge isn't a thing that can be simply 
given by the teacher at the front of the room to students in their desks. Rather, knowledge is constructed 
by learners through an active, mental process of development; learners are the builders and creators of 
meaning and knowledge. Constructivism draws on the developmental work of Piaget (1977) and Kelly 
(1991). Twomey Fosnot (1989) defines constructivism by reference to four principles: learning, in an 
important way, depends on what we already know; new ideas occur as we adapt and change our old 
ideas; learning involves inventing ideas rather than mechanically accumulating facts; meaningful 
learning occurs through rethinking old ideas and coming to new conclusions about new ideas which 
conflict with our old ideas. A productive, constructivist classroom, then, consists of learner-centered, 
active instruction. In such a classroom, the teacher provides students with experiences that allow them 
to hypothesize, predict, manipulate objects, pose questions, research, investigate, imagine, and invent. 
The teacher's role is to facilitate this process. 
Piaget (1977) asserts that learning occurs by an active construction of meaning, rather than by passive 
recipience. He explains that when we, as learners, encounter an experience or a situation that conflicts 
with our current way of thinking, a state of disequilibrium or imbalance is created. We must then alter 
our thinking to restore equilibrium or balance. To do this, we make sense of the new information by 
associating it with what we already know, that is, by attempting to assimilate it into our existing 
knowledge. When we are unable to do this, we accommodate the new information to our old way of 
thinking by restructuring our present knowledge to a higher level of thinking. 
Similar to this is Kelly's theory of personal constructs (Kelly, 1991). Kelly proposes that we look at 
the world through mental constructs or patterns which we create. We develop ways of construing or 
understanding the world based on our experiences. When we encounter a new experience, we attempt 
to fit these patterns over the new experience. For example, we know from experience that when we 
see a red traffic light, we are supposed to stop. The point is that we create our own ways of seeing the 
world in which we live; the world does not create them for us. 
Constructivist beliefs have recently been applied to teaching and learning in the classroom. 
Educational curricula and teaching methods are changing. One component of the current 
redevelopment of all subject area curricula is the change in focus of instruction from the transmission 
curriculum to a transactional curriculum. In a traditional curriculum, a teacher transmits information 
to students who passively listen and acquire facts. In a transactional curriculum, students are actively 
involved in their learning to reach new understandings. 
Constructivist teaching fosters critical thinking and creates active and motivated learners. Zemelman, 
Daniels, and Hyde (1993) tell us that learning in all subject areas involves inventing and constructing 
new ideas. They suggest that constructivist theory be incorporated into the curriculum, and advocate 
that teachers create environments in which children can construct their own understandings. Twomey 
Fosnot (1989) recommends that a constructivist approach be used to create learners who are 
autonomous, inquisitive thinkers who question, investigate, and reason. A constructivist approach 
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frees teachers to make decisions that will enhance and enrich students' development" in these areas. 
These are goals that are consistent with those stated by Saskatchewan Education in the 1984 
government report, Directions, that launched the restructuring of Saskatchewan's curricula. This 
demonstrates that constructivism is evident in current educational change. 
Constructivist teaching is based on the belief that learning occurs as learners are actively involved in 
a process of meaning and knowledge construction rather than passively receiving information. 
Learners are the makers of meaning and knowledge. Constructivist teaching fosters critical thinking 
and creates motivated and independent learners. 
Constructivism is an innovative strategy in which students construct their knowledge themselves 
through interaction with each-other on the basis of previous experiences. It is student-centered rather 
than teacher-centered in which teacher acts as a facilitator. Constructivism considered that knowledge 
is not a thing that can be simply given by the teacher at the front of the room to students in their desks. 
Rather knowledge is constructed by learners through an active, mental process of development; 
learners are the builders and creators of meaning and knowledge (Sharma, 2014). It is based on 
interests, general and specific abilities, attitudes, achievement, aspirations and motivations of students. 
This strategy offers flexibility, motivation, adaptation, creativity and versatility for the teacher and the 
students. It encourages students to learn through personal experiences along with others‟ help and 
suitable learning material (Grabe&Grabe, 1998). Because of these salient features of constructivism, 
if this strategy is fruit to use in English teaching and learning, learning on the part of the students will 
be more enjoyable. It will remove hesitation and develop confidence among students during 
communication in English as It is an arrangement in which students work in mixed ability groups and 
are rewarded on the basis of the success of the group as a whole (Stavin, 2000). 
Pritchard and Woollard (2010) state some figures that give some concepts about constructivism. 
Jean Piaget (1896-1980) 
Piaget’s constructivism offers a window into what children are interested in, and able to achieve, at 
different stages of their development. The theory describes how children’s ways of doing and thinking 
evolve over time, and under which circumstance children are more likely to let go of—or hold onto— 
their currently held views. 
Lev Vygostsky (1896-1934) 
He (1978) states that every function in the child’s cultural development appears twice: first, on the 
social level, and later on the individual level; first, between people (inter-psychological) and then 
inside the child (intra-psychological). This applies equally to voluntary attention, to logical memory, 
and to the formation of concepts. All the higher functions originate as actual relationships between 
individuals. 
Jerome Bruner 
Learning is an active process in which learners construct new ideas or concepts based upon their 
current and pre-existing knowledge. The learners select and transform information, construct 
hypotheses and make decision with reference to and reliance upon an internal cognitive structure. 
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Fundamentally, constructivism says that people construct their own understanding and knowledge of 
the world through experiencing things and reflecting on those experiences. (Pritchard and Woollard, 
2010). 
Constructivism, as a branch of cognitive psychology, is also called structuralism. The core of 
Constructivism Theory is that knowledge acquisition relies mainly on individuals’ positive actions 
rather than being taught by others. Compared with traditional teaching method, Constructivism Theory 
emphasizes more on individual initiative on exploring and discovering. According to this theory, in 
the teaching process, teachers are guides who instruct students to learn instead of the central figures. 
In learning, methods explored by students and efforts taken by them determine how much they can 
learn. Constructivism Theory advocates that students, in the whole learning process, should not only 
discover and solve problems by their own, but also summarize methods that can enhance their 
knowledge reserves after solving problems. For traditional teaching, the principal method is 
memorization. On the contrary, Constructivism Theory firstly requires students to understand and, 
continuously accumulate knowledge in the process. Based on memorizing vocabulary and grammar, 
the spoon-feeding traditional teaching method cannot acclimate the current teaching development. 
While, Constructivism Theory can help students enhance their English language competence in the 
undergraduate learning process. 
Constructivism: the main principles in constructivism are: Knowledge is Constructed; the Learner is 
an Active Creator. Piaget (1896-1980) can be considered the father of the theory of constructivism. 
Constructivism suggests that the learner needs to be proactive in how they learn, taking new 
information, and shaping it to their understanding, rather than just sitting still and passively absorbing 
information like a sponge. In recent decades, this method of learning has gradually become more 
popular in the school system.   
Jerome Bruner (1915- ) established the Constructivism, where the interactionism approach to language 
development, exploring such themes as the acquisition of communicative intents and the development 
of their linguistic expression, the interactive context of language use in early childhood, and the role 
of parental input and scaffolding behavior in the acquisition of linguistic forms. This work rests on the 
assumptions of a social constructivist theory of meaning according to which meaningful participation 
in the social life of a group as well as meaningful use of language involves an interpersonal, 
intersubjective, collaborative process of creating shared meaning. The elucidation of this process 
became the focus of Bruner’s next period of work.  
Then David Ausubel (1918-2008) also considered one of the Subsumption of the Theory.  
Chris Argyris (1923- ) introduced Double Loop Learning theory he used the learning process of 
double-loop learning. Chris Argyris’ (1923- ) Double Loop Learning theory consists of the following: 
(1) impact of organization structures, control systems and management on individuals; (2) 
organizational changes involving top executives; (3) role of social scientist as both researcher and 
actor (action science); (4) individual and organizational learning (single and double-loop learning; 
espoused theory and theory-in action). This is the result of the collaborative research of Argyris and 
Schön. They postulated that human beings are idealistic and have a sense of right and wrong. They 
have a preconceived idea of the goodness they are capable of and this is what they called the espoused 
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theory. Unknown to them, there is a “master program” which everyone has which seeks to (1) remain 
in unilateral control; (2) maximize “winning” and minimize “losing”; (3) suppress negative feelings; 
and (4) to be rational in their thinking (Argris, 2004). 
David Kolb Learning Styles: here, Kolb explains that different people naturally prefer a certain single 
different learning style. Various factors influence a person’s preferred style: notably in his experiential 
learning theory model (ELT) Kolb defined three stages of a person’s development. The development 
stages that Kolb identified are: (1) Acquisition—birth to adolescence—development of basic abilities 
and “cognitive structures”; (2) Specialization—schooling, early work and personal experiences of 
adulthood—the development of a particular “specialized learning style” shaped by “social, 
educational, and organizational socialization”; (3) Integration—mid-career through to later life—
expression of non-dominant learning style in work and personal life (Tang, 2016).  
John Flavell Metacognition (1971-1987): in (1971) Flavell used the term metamemory in regard to an 
individual’s ability to manage and monitor the input, storage, search and retrieval of the contents of 
his own memory. Flavell (1987) also offered clarification on the term metacognitive experience. He 
defined metacognitive experience as affective or cognitive awareness that is relevant to one’s thinking 
processes. He described a variety of examples such as feeling that one is not understanding something, 
feeling that something is difficult or easy to remember, solve, or comprehend, and feeling that one is 
approaching or failing to approach a cognitive goal. Metacognitive experiences arise when they are 
explicitly demanded by a situation. Flavell (1987) also proposed that the emergence in the child of 
awareness of the flow of time, and specifically awareness of future time could support the ability to 
form metacognitive goals. Another change that occurs during childhood development is the sense of 
the self as an active agent in one’s own experiences. As early as 1987 Flavell was actively encouraging 
the development of metacognition in school children; in schools there are abundant opportunities to 
develop metacognitive knowledge about persons, tasks, and strategies (Cooper, 2016).  
Roger Schank’s Script Theories (1970): by his research Schank’s theories address the structure of 
knowledge, with particular interest on language understanding and higher thinking skills. His early 
work in the 1970’s led to the development of contextual dependency theory, which attempted to 
explain how meaning is derived from sentences. He introduced the concept of scripts, plans, and 
themes in 1977; this level of theory dealt with understanding at the story level. His work in the 1980’s 
continued to develop the theory to encompass other levels and aspects of cognition. Schank was a 
proponent of the notion that all memory is episodic, meaning it is organized around personal 
experience rather than semantic (meaning) categories for more information of these authors and their 
theories. 
Certain individuals seem to be able to effectively communication their message to achieve their goals, 
and others do not. Constructivism explains why differences in communication skill occur between 
individuals. The purpose of this analysis is to demonstrate the utility of constructivism as an aid to help 
individuals understand how to create strategic messages that will help attain their goals. Constructivism 
will be defined and its main premises will be explained. Following this, a communicative episode will 
be presented, along with an analysis of how this theory can be applied to this situation. Finally, the 
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application of constructivism in different contexts will be discussed, as well the strengths and weaknesses 
of the theory.  
Constructivism is a "learning or meaning-making theory that offers anexplanation of the nature of 
knowledge and how humans learn" (Abdal-Haqq, 1998, p. 1). "The origin of the term can be traced to 
John Dewey and progressive educators, to Piaget and Vygotsky and Jerome Bruner and discovery 
learning» (Applefield et al., 2000/2001, p. 2). 
Constructivism fosters an active learning process on the part of the students, rather than transferring 
learning units from the teacher to the students, as delineated in behaviorist theory. The fundamental 
elements of constructivism stem from John Dewey, who proposed a "curriculum based on student 
interests and designed to teach the social origins of knowledge and cooperation" (Spring, 2000, p. 254). 
Constructing knowledge is generally accepted as a student-centered approach because "dialogue is the 
catalyst for knowledge acquisition" and "[u]nderstanding is facilitated by exchanges that occur through 
social interaction, through questioning and explaining, challenging and offering timely support and 
feedback" (Applefield, et al., 2000/2001, p. 4). This insight into how students participate in learning and 
create meaning exemplifies a shift from a teacher - centered approach in a classroom environment based 
on behaviorism to a student-centered approach based on constructivism. 
Constructivism has deep historical roots. The learning theory of Constructivism evolved from the 
extensive study of cognitive development by Swiss psychologist Jean Piaget (1896–1980) and the 
Russian psychologist Lev Vygotsky (1896–1934).  Their study of development provided the 
foundation for the psychological theory of constructivism. Constructivists believe that children 
develop knowledge through active participation in their learning (Rummel, 2008, p. 80). Jean Piaget 
(1896–1980) defined accommodation and assimilation as ways for new knowledge to build upon 
previous knowledge. Socrates (470-399 BC) focused on helping students construct meanings on their 
own rather than having authority figures transmit information to them. Immanuel Kant (1724–1804) 
built upon this by recognizing that the way learners perceive stimuli from their environment shapes 
their understanding of the world. In the early 20th century, John Dewey (1859–1952) proposed that 
education should work with students' current understanding, taking into account their prior ideas and 
interests (Bhattacharjee, 2015). Lev Vygotsky (1896–1934) placed more importance on the social 
context of learning.“How constructivism is interrupted and whether the learning strategies account for 
individual and social diversity are issues that gain limited Attention during curriculum development” 
(Gulati, 2008, p.  184).  He helped increase awareness of the interactions between the individual, 
interpersonal, and cultural historical factors that affect learning. 
Constructivism: the main principles in constructivism are: Knowledge is Constructed; the Learner is 
an Active Creator. Piaget (1896-1980) can be considered the father of the theory of constructivism. 
Constructivism suggests that the learner needs to be proactive in how they learn, taking new 
information, and shaping it to their understanding, rather than just sitting still and passively absorbing 
information like a sponge. In recent decades, this method of learning has gradually become more 
popular in the school system.   
Jerome Bruner (1915- ) established the Constructivism, where the interactionism approach to language 
development, exploring such themes as the acquisition of communicative intents and the development 
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of their linguistic expression, the interactive context of language use in early childhood, and the role 
of parental input and scaffolding behavior in the acquisition of linguistic forms. This work rests on the 
assumptions of a social constructivist theory of meaning according to which meaningful participation 
in the social life of a group as well as meaningful use of language involves an interpersonal, 
intersubjective, collaborative process of creating shared meaning. The elucidation of this process 
became the focus of Bruner’s next period of work.  
Then David Ausubel (1918-2008) also considered one of the Subsumption of the Theory.  
Chris Argyris (1923- ) introduced Double Loop Learning theory he used the learning process of 
double-loop learning. Chris Argyris’ (1923- ) Double Loop Learning theory consists of the following: 
(1) impact of organization structures, control systems and management on individuals; (2) 
organizational changes involving top executives; (3) role of social scientist as both researcher and 
actor (action science); (4) individual and organizational learning (single and double-loop learning; 
espoused theory and theory-in action). This is the result of the collaborative research of Argyris and 
Schön. They postulated that human beings are idealistic and have a sense of right and wrong. They 
have a preconceived idea of the goodness they are capable of and this is what they called the espoused 
theory. Unknown to them, there is a “master program” which everyone has which seeks to (1) remain 
in unilateral control; (2) maximize “winning” and minimize “losing”; (3) suppress negative feelings; 
and (4) to be rational in their thinking (Argris, 2004). 
David Kolb Learning Styles: here, Kolb explains that different people naturally prefer a certain single 
different learning style. Various factors influence a person’s preferred style: notably in his experiential 
learning theory model (ELT) Kolb defined three stages of a person’s development. The development 
stages that Kolb identified are: (1) Acquisition—birth to adolescence—development of basic abilities 
and “cognitive structures”; (2) Specialization—schooling, early work and personal experiences of 
adulthood—the development of a particular “specialized learning style” shaped by “social, 
educational, and organizational socialization”; (3) Integration—mid-career through to later life—
expression of non-dominant learning style in work and personal life (Tang, 2016).  
So, constructivism is a theory that asserts that learning is an activity that is individual to the learner. 
This theory hypothesizes that individual will try to make sense of all information that they perceive 
and that each individual will, therefore, “construct” their own meaning from that information. 
Constructivism represents one of big ideas in education. Its implications for how teachers teach and 
learn to teach are enormous. If our efforts in reforming education for all students are to succeed, then 
we must focus on students. To date, a focus on students-centered learning may well be the most 
important contribution of constructivism. The principles of constructivism, increasingly influential in 
the organization of classrooms and curricula in schools, can be applied to teaching and learning. The 
principles appeal to our modern views of learning and knowledge but conflict with traditional 
practices. Teachers need to reflect on their practice in order to apply these ideas to their work. 
Constructivist teachers encourage students to constantly assess how the activity is helping them gain 
understanding. By questioning themselves and their strategies, students in the constructivist classroom 
ideally become “expert learners”. This gives them ever-broadening tools to keep learning. With a well-
planned classroom environment, the students learn how to learn. 
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